Athens-Chilesburg Elementary Comprehensive School Improvement Plan for 2021-22
Rationale
School improvement efforts are a collaborative process involving multiple stakeholders. Through the improvement planning process, leaders focus on priority needs, funding, and closing
achievement gaps among identified subgroups of students. When implemented with fidelity, the Comprehensive School Improvement Plan (CSIP) cultivates an environment that promotes
student growth and achievement.

Operational Definitions
Goal: Long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for proficiency, separate academic indicator, achievement gap, and growth. High
schools must have goals for proficiency, separate academic indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs Assessment for Schools.
Objective: Short-term target to be attained by the end of the current academic year. There can be multiple objectives for each goal.
Strategy: An approach to systematically address the process, practice, or condition that the school will focus its efforts upon in order to reach its goals or objectives. There can be multiple strategies for each
objective. The strategy can be based upon Kentucky’s six (6) Key Core Work Processes listed below or another established improvement approach (i.e. Six Sigma, Shipley, Baldridge, etc.).
Activity: Actionable steps used to deploy the chosen strategy. There can be multiple activities for each strategy.
Key Core Work Processes: A series of processes identified by the Kentucky Department of Education that involve the majority of an organization’s workforce and relate to its core competencies. These are the
factors that determine an organization’s success and help it prioritize areas for growth.
•
•
•

KCWP 1: Design and Deploy Standards
KCWP 2: Design and Deliver Instruction
KCWP 3: Design and Deliver Assessment Literacy

•
•
•

KCWP 4: Review, Analyze and Apply Data
KCWP 5: Design, Align and Deliver Support
KCWP 6: Establishing Learning Culture and Environment

Measure of Success: Criteria that shows the impact of the work. The measures may be quantitative or qualitative, but are observable in some way.
Progress Monitoring: Process used to assess the implementation of the plan, the rate of improvement, and the effectiveness of the plan. Should include timelines and responsible individuals.
Funding: Local, state, or federal funds/grants used to support (or needed to support) the improvement initiative.

Requirements for Building an Improvement Plan
•
•

There are six (6) required district goals: proficiency, separate academic indicator, achievement gap, graduation rate, growth, and transition readiness.
The required school goals include the following:
o For elementary/middle school, these include: proficiency, separate academic indicator, achievement gap, and, growth.

Explanations/Directions
Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for
proficiency, separate academic indicator, achievement gap, and growth. High schools must have goals for proficiency, separate academic
indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs Assessment for
Schools.
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Goal: Include long-term three to five year targets based on the required school level goals. Elementary/middle schools must have goals for
proficiency, separate academic indicator, achievement gap, and growth. High schools must have goals for proficiency, separate academic
indicator, achievement gap, graduation rate, and transition readiness. Long-term targets should be informed by The Needs Assessment for
Schools.
Measure of
Objective
Strategy
Activities
Progress Monitoring
Funding
Success
Sigma, Shipley,
Baldridge, etc.).

1: Proficiency Goal
Goal 1: The proficiency goal for ACE will be to increase the combined reading and math proficiency from 67.7 to 87.2 by 2025 as measured by state required assessments.
Objective
Objective 1
Increase the proficiency in
combined reading from
70.0% to 80.8% in 2022.

Strategy
To ensure instruction is highly
effective, culturally
responsive, evidence-based
and provided to all students.

Activities
KCWP 1 – Instruction meets the
intent of the adopted standards;
Tier I instructional needs are meet;
how is learning monitored; feedback
and use of student data.

Measure of Success
Item analysis on
assessments to
determine gaps in
learning and overall
proficiency on
assessments.

Progress Monitoring
All students and subgroups will be
monitored through MTSS, PBIS, and
through PLCs in order to meet the
needs of all students.

Funding

Goal 1: The proficiency goal for ACE will be to increase the combined reading and math proficiency from 67.7 to 87.2 by 2025 as measured by state required assessments.
Objective

Objective 2
Increase the proficiency in
combined math from 65.4%
to 75.4% in 2022.

Strategy

Activities

Measure of Success

To ensure continuous
assessment, review, and
revisions of school curricula
so that all students are
receiving knowledge and skills
to be successful now and in
the future.

KCWP 2 – Curriculum is aligned,
taught at a high level of fidelity, with
clear and precise learning targets,
and readjustment if needs are not
met based on assessments.

Regular curriculum
meetings to review
alignment of
standards, targets, and
assessment measures.

Progress Monitoring

All students and subgroups will be
monitored through MTSS, PBIS, and
though PLCs in order to meet the
needs of all students.

Funding

2: Separate Academic Indicator
Goal 2: The Separate Academic Indicator goal for ACE will be to increase proficiency from: Science 43.6 to 63.6; Social Studies 76.7 to 96.7; and Writing from 55.6 to 75.6 as measured by state
required assessments by 2025.
Objective
Objective 1
By 2023, ACE will increase the
proficiency in Science from
43.6% to 53.6%.

Strategy
To ensure instruction is highly
effective, culturally
responsive, evidence-based
and provided to all students.

Activities
KCWP 1 – Instruction meets the
intent of the adopted standards;
Tier I instructional needs are meet;
how is learning monitored; feedback
and use of student data.

Measure of Success
Item analysis,
instructional planning,
content mastery, team
meetings, assessment
data, PDSA (plan, do
study, act), TCTs, and
congruent learning
targets.

Objective 2
By 2023, ACE will increase the
proficiency in Social Studies
from 76.7% to 81.7%.

To examine and interpret
data, to set priorities through
formative, summative,
benchmark, and assessment
data to determine student
success.

KCWP 4 – Assessments used to
determine tiered intervention
needs, aligned to state standards,
SMART goals, tiered movement and
parent notification, monitoring of
mastery, high-quality content, data
notebooks, addressing nonacademic barriers, and goal setting.

Charting of data,
progress monitoring
for mastery of content,
ensure assessments
match intent of
content, and progress
to goals.

Objective 3
By 2023, ACE will increase the
proficiency in Writing from
55.6% to 65.6%.

To provide practice for
students, responsibility for
their own learning,
motivation, and establish a

KCWP 3 – Using a school-wide
writing system (6+1) and use of
same vocabulary across the grades,
appropriate assessment to evaluate

Ensure activities propel
student learning,
mastery, and
achievement; help

Progress Monitoring

Funding
Simple Solutions for
Science $1,900

Simple Solutions for
Social Studies
$1,900 (free for one
year)

Goal 2: The Separate Academic Indicator goal for ACE will be to increase proficiency from: Science 43.6 to 63.6; Social Studies 76.7 to 96.7; and Writing from 55.6 to 75.6 as measured by state
required assessments by 2025.
Objective

Strategy
learning culture (not just
grading).

Activities
level of student learning (written
response, performance assessment,
student led conferences, peer
tutoring, technology), regular
feedback, priorities identified,
products producing accurate
evidence of learning, and scoring
rubrics.

Measure of Success
students adjust their
own learning; effective
feedback, working
writing folders,
updated writing policy
and procedures, and
instructional planning.

Progress Monitoring

Funding

3: Achievement Gap
Goal 3: The GAP goals for ACE will be to increase the percent of EL Reading students scoring proficient from 44.8 to 64.8 and to increase the percent of SpEd Math students scoring proficient
from 50.0 to 70.0 as measured by required state assessments by 2025.
Objective
Objective 1
By 2023, ACE will increase the
percent of EL students
scoring proficient in Reading
from 44.8% to 54.8%.

Strategy
To ensure instruction is highly
effective, culturally
responsive, evidence-based
and provided to all students.

Activities
KCWP 1 – Instruction meets the
intent of the adopted standards;
Tier I instructional needs are meet;
how is learning monitored; feedback
and use of student data.

Measure of Success
Item analysis on
assessments to
determine gaps in
learning and overall
proficiency on
assessments.

Progress Monitoring
All students and subgroups will be
monitored through MTSS, PBIS, and
through PLCs in order to meet the
needs of all students.

Funding

Goal 3: The GAP goals for ACE will be to increase the percent of EL Reading students scoring proficient from 44.8 to 64.8 and to increase the percent of SpEd Math students scoring proficient
from 50.0 to 70.0 as measured by required state assessments by 2025.
Objective

Strategy

Activities

Measure of Success

Objective 2
By 2023, ACE will increase the
percent of SpEd students
scoring proficient in Math
from 42.3% to 52.3%.

To ensure continuous
assessment, review, and
revisions of school curricula
so that all students are
receiving knowledge and skills
to be successful now and in
the future.

KCWP 2 – Curriculum is aligned,
taught at a high level of fidelity, with
clear and precise learning targets,
and readjustment if needs are not
met based on assessments.

Regular curriculum
meetings to review
alignment of
standards, targets, and
assessment measures.

Progress Monitoring

Funding

All students and subgroups will be
monitored through MTSS, PBIS, and
though PLCs in order to meet the
needs of all students.

https://docs.google.com/spreadsheets/d/1Rqe809sT9xOXERcRzQi0okiHfNi9yB-h/edit#gid=899755415
https://docs.google.com/spreadsheets/d/1_wggKvsFCjOHyua06BVzOdkvRs2CzV18/edit#gid=2102778279

4: Growth
Goal 4: The growth goals for ACE will be to increase the growth indicator score from 57.3% to 77.3% as measured by required state assessments by 2025.
Objective
Objective 1
By 2023, ACE will increase the
percent of students’ reading
growth indicator score from
55.9% to 60.9%.
(Female 74.3%; FRL 56.1%;
Male 65.4%; Asian 65.2%; AA
56.3%; Hispanic 72.7%; White
70.7%; SpEd 50%; EL 44.8%)

Strategy
To examine and interpret
data, to set priorities through
formative, summative,
benchmark, and assessment
data to determine student
success.

Activities
KCWP 4 – Assessments used to
determine tiered intervention
needs, aligned to state standards,
SMART goals, tiered movement and
parent notification, monitoring of
mastery, high-quality content, data
notebooks, addressing nonacademic barriers, and goal setting.

Measure of Success
Charting of data,
progress monitoring
for mastery of content,
ensure assessments
match intent of
content, and progress
to goals.

Progress Monitoring

Funding

Goal 4: The growth goals for ACE will be to increase the growth indicator score from 57.3% to 77.3% as measured by required state assessments by 2025.
Objective

Strategy

Activities

Measure of Success

Objective 2
By 2023, ACE will increase the
percent of students’ math
growth indicator scores from
58.6% to 63.6%.

To ensure continuous
assessment, review, and
revisions of school curricula
so that all students are
receiving knowledge and skills
to be successful now and in
the future.

KCWP 2 – Curriculum is aligned,
taught at a high level of fidelity, with
clear and precise learning targets,
and readjustment if needs are not
met based on assessments.

Regular curriculum
meetings to review
alignment of
standards, targets, and
assessment measures.

(White 67.3%; SpEd 50%; FRL
56.1%; Male 71.8%; AA 50%;
Asian 64%; Hispanic 45.5%; EL
64.5%; Female 59.6%)

Progress Monitoring

All students and subgroups will be
monitored through MTSS, PBIS, and
though PLCs in order to meet the
needs of all students.

Funding

Key Elements of the Teaching and Learning Environment - School

Key Elements
KCWP 1: Design and Deploy Standards
What evidence is there that your school continually assesses, reviews,
and revises curricula to support students’ attainment of the
knowledge, skills, and dispositions outlined in the Kentucky Academic
Standards?
KCWP 2: Design and Deliver Instruction
What evidence is there that your instruction is highly effective,
culturally responsive, evidence-based, and provided to all students in
the classroom?
KCWP 3: Design and Deliver Assessment Literacy
What evidence is there that you have a balanced assessment system,
including classroom assessment for student learning?
KCWP 4: Review, Analyze and Apply Data
What evidence is there that you have an established system for
examining and interpreting all the data that is in schools (e.g.,
formative, summative, benchmark, and interim assessment data) in
order to determine priorities for individual student success?
KCWP 5: Design, Align and Deliver Support
What evidence is there that a system is in place to monitor student
data regularly and to ensure a continuous improvement model that
monitors what is working to support student learning?
KCWP 6: Establishing Learning Culture and Environment
What evidence is there that your school creates, nurtures, and sustains
a fair and caring learning community in which all students have optimal
opportunities for academic success?

Evidence
EnVisions and Investigations for Math
Wonders for Reading
LI/SC work – with SWBAT/IOT
Dr. Dickey’s work with Tier I, II, and III vocabulary
MTSS Schedules
Lesson Plans
Walkthroughs
District Assessments
Formative/Summative Assessments
Student Feedback
MAP Analysis
Student Groupings (MTSS Academic)
Standards Mastery Checks

PBIS (eBucks, eStore)
Intervention Schedule
CSIP Planning
Character Lessons – Counselor
SEL Curriculum
Diversity
Parent Conferences

5: Transition Readiness
Goal 5 (State your transition readiness goal.):
Objective
Objective 1

Objective 2

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

6: Graduation Rate
Goal 6 (State your graduation rate goal.):
Objective
Objective 1

Objective 2

Strategy

Activities

Measure of Success

Progress Monitoring

Funding

7: Other
Special Considerations for Targeted Support and Improvement (TSI) Schools
TSI schools must embed their subgroup(s) plan for improvement within their CSIPs. TSI stakeholders, including the principal and other school leaders, teachers, and parents, should carefully
consider what must be done to ensure the subgroup(s) perform(s) at high levels in the state accountability system. In addition to identifying strategies and activities within the CSIP that address
the specific needs of underperforming groups, provide narrative information regarding the additional requirements for TSI schools in the following chart:

Components Of Turnaround Leadership Development And Support:
Consider: How will you ensure that school leadership has or develops the skills and disposition to achieve accelerated, meaningful, and sustainable increases in student achievement for
underperforming subgroups?
Response:

Identification Of Critical Resources Inequities:
Consider: Describe the process used to review the allocation and use of resources (people, time, and money), any resource inequities that were identified that may contribute to
underperformance, and how identified resource inequities will be addressed.
Response:

Targeted Subgroups and Evidence-Based Interventions:
Consider: Identify the areas of need revealed by the analysis of academic and non-academic data that will be addressed through CSIP activities for your targeted subgroup(s). What evidencebased practice(s) will the school incorporate that specifically targets the subgroup(s) achievement that contributed to the TSI identification? How will we monitor the evidence-based practice
to ensure it is implemented with fidelity? Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate
additional pieces of evidence.
Response:

Evidence-based Activity
Train staff to implement inductive teaching
strategies.

Evidence Citation
Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. Routledge: New York, NY.

Uploaded
in eProve
☒
☐
☐
☐
☐

Additional Actions That Address The Causes Of Consistently Underperforming Subgroups Of Students
Consider: Describe the process used to review the learning culture related to your targeted subgroup(s) and any additional actions that were determined to address the causes of
underperformance.
Response:

Special Considerations for Comprehensive Support and Improvement (CSI) Schools
Schools identified for Comprehensive Support and Improvement (CSI) must complete the CSIP process and meet all applicable deadlines while identified for Comprehensive Support and
Improvement (CSI). Following the completion of the school audit, CSI schools must revise their CSIP to account for the improvement priorities identified by the audit team. The newly revised
CSIP, referred to as a Turnaround Plan, must include the following items: (1) evidence-based interventions to be utilized to increase student performance and address the critical needs identified
in the school audit, (2) a comprehensive list of persons and entities involved in the turnaround efforts and the specific roles each shall play in the school’s turnaround process, and (3) a review of
resource inequities, which shall include an analysis of school level budgeting to ensure resources are adequately channeled towards school improvement (703 KAR 5:280). Each of the three
aforementioned requirements must be embedded throughout the CSIP document. Once the CSIP has been revised, the turnaround plan must be submitted to the LEA for approval before it is
submitted to the Commissioner of Education for final approval.

Evidence-based Practices
The Every Student Succeeds Act (2015) created new expectations for evidence-based decision making at school and district levels. More specific information regarding evidence-based practices
and requirements can be found on the Kentucky Department of Education’s Evidence-based Practices website. While evidence documentation in the CSIP is only required for schools identified
for Targeted Support and Improvement (TSI) and Comprehensive Support and Improvement (CSI), KDE encourages all school leaders to review evidence related to new programs, practices, or
interventions being implemented in the school. In addition to documenting the evidence below, TSI and CSI schools are expected to upload a description of their evidence review process, the
findings of their evidence review, and a discussion of the local implications into eProve. Specific directions regarding the documentation requirements can be found in the “Documenting
Evidence under ESSA” resource available on KDE’s Evidence-based Practices website.
Complete the table below to document the evidence that supports the Activities outlined in this plan. Additional rows may be added to accommodate additional pieces of evidence.
Evidence-based Activity
Train staff to implement inductive teaching
strategies.

Evidence Citation
Hattie, J. (2009). Visible Learning: a synthesis of over 800 meta-analyses relating to achievement. Routledge: New York, NY.

Uploaded
in eProve
☒
☐
☐
☐
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Mark A. Rose, Chair ______________________________________________
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2021-22 Phase One: Continuous Improvement Diagnostic for
Schools
The Comprehensive School Improvement Plan or CSIP is defined as a plan
developed by the school council, or successor, and charter schools with the input of parents,
faculty, and staff, based on a review of relevant data that includes targets, strategies, activities,
and a time schedule to support student achievement and student growth, and to eliminate
gaps among groups of students.
The comprehensive school and district improvement plan process is outlined in 703 KAR
5:225. The requirements included in the administrative regulation are key components of
the continuous improvement process in Kentucky and ultimately fulfillment of school,
district, and state goals under the Kentucky State Plan as required by the Every Student
Succeeds Act (ESSA).
While the regulation outlines a timeline for compliance purposes, the plan itself is a
strategic and proven approach to improve processes and to ensure students achieve. The
timeline for the school's 2021-22 diagnostics is as follows:
Phase One: August 1 - October 1
• Continuous Improvement Diagnostic for Schools
Phase Two: October 1 - November 1
• The Needs Assessment for Schools
• School Assurances
• School Safety Report
Phase Three: November 1 - January 1
• Comprehensive School Improvement Plan
• Executive Summary for Schools
• Professional Development Plan for Schools
Phase Four: January 1 - December 31
• Progress Monitoring
As principal of the school, I hereby commit to implementing continuous improvement
processes with fidelity to support student achievement and student growth and to
eliminate achievement gaps among groups of students. I also assure that the
comprehensive school improvement plan is developed by the school council, (where
applicable) with the input of parents, faculty, and staff.
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Please enter your name and date below to certify.
Mark A. Rose September 13, 2021
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2021-22 Phase Three: Executive Summary for Schools
Description of the School
Describe the school's size, community/communities, location, and changes it has experienced in
the last three years. Include demographic information about the students, staff, and community
at large. What unique features and challenges are associated with the community/communities
the school serves?

Athens-Chilesburg Elementary is located in the southern end of Lexington, Kentucky
in one of the fastest growing suburbs of the city. The school which opened in 2006
and was built for 650 students and currently houses 630 students. New home
construction is growing so rapidly that the school district has already built two
schools in close proximity to keep the school at a manageable size. AthensChilesburg Elementary (nicknamed ACE) has always been a strong school
academically and socially. In the past threeo years, we scored Proficient on KPREP
and on the 2018 test, ACE was named as an “Other” category school, and this year
we are a 4 STAR school. Our academic successes can be attributed to many factors
—an experienced staff with little turnover; a great deal of parental involvement; a
student population that sees the value in education; a central office that works to
help us provide for all students; and the most incredible PTA ever. An example of
our wonderful PTA can be seen in our procurement of technology. When we opened
in 2006, we were on the cutting edge with new computers being purchased;
projectors in every room; document cameras for all and a few smart boards. During
the past 12 years, our district has built multiple new schools and much of ACE’s
technology has quickly become outdated. With the help of our PTA, we now have
chrome books for 1:1 in grades 1 - 5. The PTA has also purchased 12 Clear Touch
boards for use in the classrooms.Redistricting will be the biggest challenge we will
face in 2019-2020. Approximately 200 of our students will be moved to other
schools and approximately 150 will be moved into our school. This change will
reduce our diversity and reduce our percentage of free/reduced students. Plans are
being made to address these changes so that ACE can continue to do what it does
best—meet the needs of all students who enter the doors. ACE was under new
leadership for the 2019 - 2020 school year, and with this being the second year of
the new régime administration is eager to continue the traditions, while
implementing proven strategies to move the school even further. During the 2021 2022 school year ACE has about 550 students, about 10% of the population
qualifies for free/reduced lunch status and ACE has about 20% of students from
diverse backgrounds. According to US News and World Report ACE is ranked #4 in
FCPS and #23 in the state for achievement.
School's Purpose
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Provide the school's purpose statement and ancillary content such as mission, vision, values, and/
or beliefs. Describe how the school embodies its purpose through its program offerings and
expectations for students.

Fayette County adopted the following mission statement for our entire district.
Everything that we do, is supported by the following: The mission of Fayette County
Public Schools is to create a collaborative community that ensures all students
achieve at high levels and graduate prepared to excel in a global society. To
accomplish this, we will provide excellent student opportunities, excellent staff,
excellent schools, excellent supports, and excellent relationships. Athens-Chilesburg
Elementary (ACE) added a few things to this to make it ours: We are a community of
excellence where: high achievement is the standard; students are motivated and
challenged in a safe, fun environment that nurtures lasting memories; families, staff
and students unite to build a community that contributes to a lifetime of learning.
At ACE, Eagles SOAR - they demonstrate Safety, On-Task, Act Responsibly, and
Respectful. At ACE, we make all decisions collaboratively based on the concept that
all decisions should be based on what is in the best interest of the students. Within
the school, there are 2 leadership teams who meet regularly to discuss both
academic and management issues. These leadership teams are made up of
representatives from all grade levels, special areas, special education, other
teachers and classified employees. Recommendations from these two committees
are either shared directly with all staff or discussed with SBDM and then shared
with all staff. Additionally, we have a committee structure. All faculty members
serve on one of the committees as do parents. These committees are given charges
by SBDM and are to report back at assigned times. One of the best examples of how
we live our mission is this: for intervention purposes, we pair our best, most
experienced teachers with our neediest students. While this is not always a popular
decision, we have seen great growth among our struggling students. This is a
decision that will remain in force for the foreseeable future.
Notable Achievements and Areas of Improvement
Describe the school's notable achievements and areas of improvement in the last three years.
Additionally, describe areas for improvement that the school is striving to achieve in the next
three years.

Achievements: strong academic performance on state exams; strong programs for
recognizing Positive Student Behavior; High student and staff attendance; Strong
school wide structures— arrival, dismissal, drills, special events; multiple extracurricular activities; strong interventionists with an emphasis on early intervention;
RTA grant to pay for Reading Recovery; a smooth MTSS system; strong staff willing
to grow and improve; a majority of families who support the mission and vision of
our school; a fairly well developed PLC process; a wonderful PTA who work tirelessly
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on our behalf. Areas for improvement: writing across the curriculum; more
instructional time for gifted students; limited time for science and social studies;
time for vertical planning. In the past two years, ACE has focused on the use of
manipulatives during math instruction especially in older grades and technology is
being updated. An area of improvement would be recruiting and hiring a more
diverse staff and more intentional focus on writing across grade levels and subject
areas.
Additional Information
CSI/TSI Schools (including ATSI) Only: Describe the procedures used to create the school's
improvement plan and briefly state the specific efforts to address the causes of low student
performance and resource inequities.

Not a CSI/TSI or Title One School
Additional Information
Provide any additional information you would like to share with the public and community that
were not prompted in the previous sections.

In 2017-2018, our district purchased a new ELA program from McGraw Hill called
Wonders. We have seen some great improvement in the area of comprehension but
we still need to focus on the writing piece of the program. For 2018-2019, our
district has purchased 2 math programs; for K-2, Investigations and for 3-5,
Envisions. Both of these programs have enabled our district to provide the same
curricula across all schools for the first time in many years. ACE is now participating
in the new science curriculum, Amplify Science, and are working with the newly
adopted state Social Studies standards with the SAVVAS Social Studies curriculum.
Additionally, our district has developed a walk through instrument to use for
formative classroom visits. While just in the beginning stages of use, we look
forward to using the data that this program will provide to improve Tier I
instruction. ACE will also be using a more congruent Primary Standards Based
Report Card and grade 3 - 5 will be receiving letter grades.
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2021-22 Phase Two: The Needs Assessment for Schools
Understanding Continuous Improvement: The Needs Assessment
for Schools
The Needs Assessment Diagnostic will facilitate the use of multiple sources of data to determine
the current reality and establish a foundation for decision-making around school goals and
strategies. Once completed, the diagnostic will lead to priorities to be addressed in the
comprehensive school improvement plan to build staff capacity and increase student
achievement. The needs assessment is to be conducted annually as an essential part of the
continuous improvement process and precedes the development of strategic goals (i.e. desired
state).
While the focus of continuous improvement is student performance, the work must be guided by
the aspects of teaching and learning that affect performance. An effective improvement process
should address the contributing factors creating the learning environment (inputs) and the
performance data (outcomes).
The needs assessment provides the framework for all schools to clearly and honestly identify
their most critical areas for improvement that will be addressed later in the planning process
through the development of goals, objectives, strategies and activities. 703 KAR 2:225 requires, as
part of continuous improvement planning for schools, each school to complete the needs
assessment between October 1 and November 1 of each year and include: (1) a description of the
data reviewed and the process used to develop the needs assessment; (2) a review of the
previous plan and its implementation to inform development of the new plan; and, (3) perception
data gathered from the administration of a valid and reliable measure of teaching and learning
conditions.

Protocol
1. Clearly detail the process used for reviewing, analyzing and applying data results to
determine the priorities from this year's needs assessment. Include names of school
councils, leadership teams and stakeholder groups involved, a timeline of the process,
the specific data reviewed, and how the meetings are documented.
Admin Team, Leadership Team, Team Leaders, Grade Level Teams, Full Staff, PBIS,
MTSS, and FRC along with Literacy, Math and Separate Academic committees meet
during multiple different settings to analyze next steps, identify strengths, areas for
growth and to develop action plans for next steps to ensure all students are
receiving the best Tier I instruction, or the most effective Tier II and Tier III services.
Most committees or teams meet weekly, although some (Literacy, Math SAI) meet
monthly. These meetings are documented through agendas and minutes. These
minutes are in the staff google site or on the school website.
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Trends
2. Analyzing data trends from the previous two academic years, which academic, cultural
and behavioral measures remain significant areas for improvement?
Example of Trends
- The number of behavior referrals increased from 204 in 2019-20 to 288 in 2020-21.
- From 2018 to 2020, the school saw an 11% increase in novice scores in reading among
students in the achievement gap.
KPrep Scores (Spring of 2020): 3rd grade - Reading - All students 67.5% P/D; FRL
students - 57.2% Novice; 3rd grade - Math - All students 70% P/D; Male Students 80% P/D; FRL students 64.2% N/A. 4th grade - Reading - All students 66% P/D; Asian
Students 72.7% P (0% D); EL Students - 43.8% N/A; FRL - 53.3% N/A; Disability 58.3% N/A; 4th grade - Math - All students - 74.3% P/D; Male Students - 82% P/D;
Asian Students - 75% P/D (O% Novice); EL Students - 76.5% P/D; GT Students - 100%
P/D; Disability - 50% N/A and 50% P/D; 4th Grade Science - All students - 56.4% N/A;
Asian Students - 0% P/D; EL Students - 90% N/A; Disability out-performed EL. 5th
grade - Reading - All Students - 76.7% P/D; FRL - 83.3% P/D; Disability Students - 60%
P/D; 5th Grade Math - All Students - 51.6% P/D; FRL Students - 0 novice - 58/3% P/D;
GT Students - 0 novice - 94.1% P/D; Disability Students - 70% N/A; 5th grade Writing
- All students - 55.6% P/D; White Students - 0% novice; FRL Students - 75% P/D; GT
Students - 80% P/D. Kindergarten Brigance - 18% of students (11 out of 60) are
below in Academic Cognitive areas. Fall Map (Fall 2021) - 1st grade - Math - N 6%, A
14%, P 43%, D 37%; 1st grade - Reading - N 14%, A 28%, P 36%, D 22%. 2nd grade Math - N 1%, A 19%, P 46%, D 34%; 2nd grade Reading - N 18%, A 15%, P 25%, D
42%. 3rd grade Math - N 6%, A 12%, P 51%, D 31%; 3rd grade Reading - N 6%, A 15%,
P 31%, D 48%. 4th grade Math - N 10%, A 19%, P 51%, D 19%; 4th grade Reading - N
12%, A 11%, P 46%, D 32%. 5th grade Math N 5%, A 25%, P 50%, D 20%; 5th grade
Reading - N 6%, A 18%, P 48%, D 27%.
Current State
3. Plainly state the current condition of the school using precise numbers and
percentages as revealed by multiple sources of outcome data. Cite the source of data
used.
Example of Current Academic State:
- Thirty-four percent (34%) of students in the achievement gap scored proficient on
KPREP Reading.
- Fifty-four percent (54%) of our students scored proficient in math compared to the state
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average of 57%.
Example of Non-Academic Current State:
- Teacher attendance rate was 84% for the 2020-21 academic year.
- Survey results and perception data indicated 62% of the school's teachers received
adequate professional development.
Non-Academic Data Enrollment - down from a high of 861 in 16/17 to 645 in 19/20
and currently for 21/22, ACE has 538 students. Attendance - is trending up from
96.25% in 15/16 to 96.55 in 17/18 and 21/22 YTD at 97.31% with two or more races,
Asian, and Hispanic having a higher attendance % than white students. Behavior behavior incidents are down from 235 in 18/19 to 22 in 20/21 with most events
occurring in the classroom between 10 and 12 on Wednesdays and Thursdays. ACE
has implemented the EoS behavior system for behavior incidents and for our
eStore reward system.
Priorities/Concerns
4. Clearly and concisely identify the greatest areas of weakness using precise numbers
and percentages.
NOTE: These priorities will be thoroughly addressed in the Comprehensive School
Improvement Plan (CSIP) diagnostic and template.
Example: Sixty-eight (68%) of students in the achievement gap scored below proficiency
on the KPREP test in reading as opposed to just 12% of non-gap learners.
The area of concern for ACE is due to the number of students in the High
Achievement/High Growth. Students are scoring very high in the percentiles and in
distinguished, thus it is hard to move them to a higher status. Although several
areas slipped just a little in the overall proficiency, the scores are very high
according to state standards (Students were overall 70.0% P/D in Reading, 65.4% P/
D in Math, 43.6% P/D in Science, and 55/6% P/D in Writing (down from 69.6% P/D in
2020). Another area of concern is the number of subgroups out performing the IEP
students - Reading 50.0% P/D and 42.3% P/D in Math; FRL students 56.1% P/D in
Reading and Math; EL students 64.5% in Math. Our EL students did decrease from
56.7% P/D in reading to 44.8%. Another area of concern is the overall science scores
which fell from 47.8% proficiency (2019) to 44.6% (2020) to 43.6% (2021).
Strengths/Leverages
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5. Plainly state, using precise numbers and percentages revealed by current data, the
strengths and leverages of the school. Explain how they may be utilized to improve areas
of concern listed above.
Example: Reading achievement has increased from 37% proficient to its current rate of
58%. The systems of support we implemented for reading can be adapted to address our
low performance in math.
Overall our Kprep Scores were strong compared to the pervious year. Even during
the pandemic our school managed to have 65.4% of students tested P/D in Math
and 70.0% P/D in Reading. Our EL students were 64.5% P/D in Math, with our 4th
grade being 76.5% P/D and our 5th grade 66% P/D. Our EL students were 56.3% P/D
in 4th grade Reading, although overall our EL population went down from 56.7% P/
D to 44/8% P/D in reading. Our SpEd population went from 34.6% P/D in Math to
42.3% P/D. In fifth grade, our SpEd students were 60% P/D in Reading. ACE has a
strong PBIS and MTSS program that contributes to student success.
Evaluate the Teaching and Learning Environment
6. Consider the processes, practices and conditions evident in the teaching and learning
environment as identified in the six Key Core Work Processes outlined below:
KCWP 1: Design and Deploy Standards
KCWP 2: Design and Deliver Instruction
KCWP 3: Design and Deliver Assessment Literacy
KCWP 4: Review, Analyze and Apply Data
KCWP 5: Design, Align and Deliver Support
KCWP 6: Establishing Learning Culture and Environment
Utilizing implementation data, perception data, and current policies and practices:
a. Complete the Key Elements Template.
b. Upload your completed template in the attachment area below.
After analyzing the Key Elements of your teaching and learning environment, which
processes, practices or conditions will the school focus its resources and efforts upon in
order to produce the desired changes?
Note that all processes, practices and conditions can be linked to the six Key Core Work
Processes.
NOTE: These elements will be thoroughly addressed in the Comprehensive School
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Improvement Plan (CSIP) diagnostic and template.
See attached Key Elements Template
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2021-22 Phase Three: Professional Development Plan for Schools
The purpose of this diagnostic is to support the school in designing and implementing a
professional development plan that aligns to the goals established in KRS 158.6451 and the local
needs assessment. The basis of the professional development plan aligns to 704 KAR 3:035,
which states the following:
Annual Professional Development Plan:
Section 2. Each local school and district shall develop a process to design a professional
development plan that meets the goals established in KRS 158.6451 and in the local needs
assessment. A school professional development plan shall be incorporated into the school
improvement plan and shall be made public prior to the implementation of the plan. The local
district professional development plan shall be incorporated into the district improvement plan
and posted to the local district Web site prior to the implementation of the plan.
Section 3. Each school and local district professional development plan shall contain the following
elements:
1. A clear statement of the school or district mission
2. Evidence of representation of all persons affected by the professional development plan
3. A needs assessment analysis
4. Professional development objectives that are focused on the school or district mission, derived
from the needs assessment, and specify changes in educator practice needed to improve student
achievement; and
5. A process for evaluating impact on student learning and improving professional learning, using
evaluation results
Research demonstrates a positive link between high-quality professional learning (HQPL),
teaching practices and student outcomes. Effective professional learning not only has the
potential to improve both classroom instruction and student outcomes, but also it can be
effective in recruiting and retaining teachers. When designing and/or selecting HQPL at the local
level, it is important to ensure alignment to the characteristics of High-Quality Professional
Learning.

1. What is the school's mission?
ACE Mission: We are a community of excellence where - High Achievement is the
standard; Students are motivated and challenged in s safe, fun environment that
nurtures lasting memories; Families, staff, and students untie to build a community
that contributes to a lifetime of learning. We are Eagles...watch us SOAR - Safe, OnTask, Act Responsibly, and are Respectful.
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2. The needs assessment provides the framework for all schools to clearly identify
their most critical areas for improvement that will be addressed in the planning process
through the development of goals, objectives, strategies and activities.
Based on the most critical areas for improvement identified in the completed needs
assessment per 703 KAR 5:225 (3), what are the school's top two priorities for
professional development that support continuous improvement?
1. Amplify Science (year 2/3) - common assessments and analysis 2. Social Studies SAVVAS curriculum and new standards Teachers will focus on science and social
studies standards and use the built in times in the master schedule to teach these
subjects.
3. How do the identified top two priorities of professional development relate to
school goals?
These priorities relate to the school goals through closing the achievement gaps in
the separate academic indicator and by ensuring proficiency in all students.
4a. For the first priority need, what are the specific objectives for the professional
development aligned to the school goal(s)? Consider the long and short term changes
that need to occur in order to meet the goal.
1. Amplify Science - designed to meet 100% of the NGSS; comprehensive curriculum
with lesson plans, hands-on activities, scientific texts, physical and digital models,
formative and summative assessments, investigations of scientific phenomena,
better understanding of natural and designed worlds, development of science and
literacy, the use of science to figure out scientific phenomena and solve real-world
problems, and demonstrate scientific competency.
4b. What are the intended results? (student outcomes; educator beliefs, practices, etc.)
The results are intended to support a consistent and coherent approach to science
instruction. Each unit in Amplify Science introduces students to a realistic problem
that they must solve by developing the ability to explain a surprising or mysterious
phenomenon. Authentic learning experiences have been widely demonstrated to
increase cognitive engagement in science learning.
4c. What will be the indicators of success? Consider the completed actions or markers
that need to occur that would indicate the goals and objectives have been achieved.
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By engaging student with particular concepts multiple times in multiple ways, and
as a whole, the elements of Do, Talk, Read, and Write serve to shift student learning
form "learning about" to "figuring out" science.
4d. Who is the targeted audience for the professional development?
All classroom teachers and the science lab teacher.
4e. Who is impacted by this component of professional development? (students,
teachers, principals, district leaders, etc.)
All students, teachers, and admin is impacted because the Amplify Science Program
is for the entire school and will afford ways to teach the NGSS standards and a way
to assess the standards and analyze the data gained.
4f. What resources are needed to support the professional development? (staff, funding,
technology, materials, time, etc.)
The resources (text) are online and purchased by the district. Each classroom has
consumable materials to use for each unit. The district has a support system to
offer PDs throughout the year and the assessment tools needed for each unit,
along with the analysis tool.
4g. What ongoing supports will be provided for professional development
implementation? (coaching, professional learning communities, follow up, etc.)
The district is providing professional learning throughout the year, by grade level.
Also the district has Navigator, online dashboard, with numerous resources.
4h. How will the professional development be monitored for evidence of
implementation? Consider data (student work samples, grade-level assessments,
classroom observations, etc.) that will be gathered, persons responsible and frequency of
data analysis.
The effectiveness of the units taught will be determined by comparing scores on pre
and post unit assessments. The measures include assessments of science
knowledge, science vocabulary knowledge, and reading comprehension of science
topics related to the units.
5a. For the second priority need, what are the specific objectives for the professional
development aligned to the school goal(s)? Consider the long and short term changes

Page 5 of 9

2021-22 Phase Three: Professional Development Plan for Schools - ACE 2021-22 Phase Three: Professional Development Plan for
Schools_12062021_09:16 - Generated on 01/20/2022
Athens-Chilesburg Elementary

that need to occur in order to meet the goal.
The KAS for Social Studies are organized around the inquiry practices of
questioning, investigating, using evidence and communicating conclusions.
Students will consider or pose questions and then investigate those questions
through the disciplinary lenses of civics, economics, geography and history.
Students complete the inquiry process by communicating evidence-based
conclusions. a. Inquiry instruction requires teachers and students to ask questions
that drive student investigation of the subject matter. b. Students will engage in
inquiry using the tools, conceptual understandings and the language of political
scientists, economists, geographers and historians at a developmentally
appropriate level. c. Students will craft arguments, apply reasoning, make
comparisons, corroborate their sources and interpret and synthesize evidence as
political scientists, economists, geographers and historians. d. Grade level inquiry
standards are included K-12.
5b. What are the intended results? (student outcomes; educator beliefs, practices, etc.)
In developing the architecture of the revised KAS for Social Studies, teacher writers
from across Kentucky were committed to striking a balance between the content
and skills students are required to know and be able to do as both are required to
successfully engage in “doing” social studies. They believe educators must impart
meaningful content to students and teach them how to think critically about the
world and their place in it relative to past events. Neither development of the
inquiry practices nor development of the knowledge and understanding within the
disciplinary lenses of civics, economics, geography or history is sufficient on its own
to equip young people with the knowledge and skills necessary to carry on the
ideals of the founders.
5c. What will be the indicators of success? Consider the completed actions or markers
that need to occur that would indicate the goals and objectives have been achieved.
Grade-level introductions: The expanded introduction provides additional
information on the grade-level theme and explains how the goal of social studies
education connects with students as they progress through their social studies
education. Additionally, the expanded introduction provides examples of how
learners engage with each of the four disciplines during the year. b. Suggested key
vocabulary: The writing committee identified terms that they felt were essential to
understanding the content and skills in the standards. The identified key vocabulary
terms listed are possible suggestions; they are not the only terms that may be used
during instruction. c. Looking Back, Looking Ahead: progression snapshots: The
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progression snapshots are short summaries of the previous and following grades
that provide teachers information on the focus of a student’s social studies learning
experience in the previous and following grade. This snapshot provides a short
narrative on how the current grade’s theme progresses. d. What this would look like
in practice: This section provides guidance on how to combine the standards into a
learning experience for students and how the standards work together to ensure
students are engaged in the inquiry practices throughout K-8. The identified sample
evidence of learning is a possible suggestion of how the disciplinary strand
standards interact with the inquiry practices; however, it is not the only pathway
and is not comprehensive to obtain mastery of the standards. e. Opportunities for
cross disciplinary connections: In this section, connections are made between the
KAS for Social Studies and the Kentucky Academic Standards (KAS) for Reading and
Writing to provide support on how cross disciplinary connections may be made
between the content areas.
5d. Who is the targeted audience for the professional development?
All classroom teachers.
5e. Who is impacted by this component of professional development? (students,
teachers, principals, district leaders, etc.)
All students, teachers, and admin is impacted because the SAVVAS Social Studies
Program is for the entire school and will afford ways to teach the KAS standards and
a way to assess the standards and analyze the data gained.
5f. What resources are needed to support the professional development? (staff, funding,
technology, materials, time, etc.)
The resources (text) are online and purchased by the district. Each classroom has
consumable materials to use for each unit. The district has a support system to
offer PDs throughout the year and the assessment tools needed for each unit,
along with the analysis tool.
5g. What ongoing supports will be provided for professional development
implementation? (coaching, professional learning communities, follow up, etc.)
The district is providing professional learning throughout the year, by grade level.
Also the district has Navigator, online dashboard, with numerous resources. Each
school has a social studies rep on a district social studies committee that meets
once and month and provides resources for all grade levels.
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5h. How will the professional development be monitored for evidence of
implementation? Consider data (student work samples, grade-level assessments,
classroom observations, etc.) that will be gathered, persons responsible and frequency of
data analysis.
Does the assignment build grade-appropriate content and/or cultural knowledge? •
Do texts and/or tasks build academic content knowledge related to grade-level state
standards in social studies? Does the assignment give students a chance to share
and defend their thinking when speaking or writing about content? • Do students
have an opportunity to develop a claim and defend their thinking? • Does the
assignment provide opportunity for students to share their developing thinking in
their own words? Does the assignment connect academic standards to real-world
issues? • Do students have an opportunity to connect the content of the lesson to
current events, local people and places or important disciplinary debates? To their
own lives and/or the world around them? Overall, to what extent does the
assignment give students an authentic opportunity to connect academic standards
to real-world issues and/or contexts?
6. Optional Extension: If your school has identified additional professional development
priorities that you would like to include, you may upload an attachment with the answers
to question 3 and a-h as seen in questions 4 and 5. If you do not wish to include an
optional extension, please list N/A in the space provided below.
none noted at this time
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